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THE NEXUS BETWEEN TEACHING AND
RESEARCH: EASIER SAID THAN DONE

MARINA NEHME"

I INTRODUCTION

The relationship between teaching and research within
universities has been a subject of discussion over the centuries. Prior
to the nineteenth century, research in the form of individual studies,
reflections and writings was viewed as a ‘vital ingredient in preparing
the teacher for his job — in keeping his mind sharp, his lecture fresh,
his students intellectually alert’.! Accordingly, the primary rationale
for research at this time was its impact on teaching.?

As time passed, however, there was a gradual shift towards
universities not only promoting the transmission of knowledge but
also encouraging the search for and discovery of new knowledge.
This shift can be traced to developments within German universities.”
In the 1810 Charter of the Modern German University, for instance,
Wilhelm von Humboldt stated that universities ‘have as their
task the cultivation of ... scholarship in the deepest and broadest
sense.” Consequently, academics did not exist merely to supply
the knowledge their students lacked. Academics and students had a
common goal, the pursuit of knowledge.’

The integration of research and teaching was widely promoted
and came to be adopted as the norm around the world.® This was

Marina Nehme (LLB, LLM, PhD), Senior lecturer, School of Law, University of
Western Sydney.

James A Perkins, ‘Organization and Functions of the University’ (1972) 43(9) The
Journal of Higher Education 679, 683.

2 Ibid.

Eric Ashby, ‘The Future of the Nineteenth Century Idea of the University’ (1967)
6(1) Minerva 3, 3; Ruth Neumann, ‘Researching the Teaching-Research Nexus: A
Critical Review’ (1996) 40(1) Australian Journal of Education S, 6.

Wilhelm Von Humboldt, ‘Uber die Innere und Aussere Organisation der Hoheren
Wissenschaftlichen Anstalten in Berlin” as reproduced and translated in (1970) 8
Minerva 242, 243.

° Tbid, 243.

See for example Peter Coaldrake and Lawrence Stedman, Academic Work in
the Twenty-First Century (September 1999) University of Colorado Boulder,
17,  <http://www.colorado.edu/geography/gfda/resources/lifelongdevelopment/
academicworkin2lc.pdf>; Denise Chalmers, Teaching and Learning Quality
Indicators in Australian Universities (September 2008) Organisation for Economic
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certainly the case within the discipline of law. For instance, Justice
Holmes stated in 1886 that ‘the business of a law school is not
sufficiently described when you merely say it is to teach law, or to
make lawyers’.” There is more to a law school than just teaching
law. Research should be promoted within the institution because
the research expertise of law lecturers enhances the law students’
experience and this, in turn, enables a law school to ‘teach law in the
grand manner and to make great lawyers’.?

In Australia, law schools have embraced and promoted
the integration of research and teaching. A 2010 survey of the
institutional strategic plans and teaching and learning plans of
Australian universities revealed that 33 of the 39 publicly funded
Australian universities aspired to integrate teaching and research.’
For example, the School of Law at the University of Western Sydney
states that one of its aims is to strengthen the nexus between research
and teaching.'® However, audit reports of the Australian Universities
Quality Agency (‘AUQA’ — an audit body recently absorbed into
the Tertiary Education Quality and Standards Agency) nevertheless
found that in a number of universities the aspiration to integrate
research and teaching fell short of being achieved in practice." For
example, despite the fact that Charles Darwin University stated that
it supported the development of a positive nexus between teaching
and research, its AUQA audit report noted that it had not taken any
steps or initiated any plans to achieve this nexus.'> Other universities
have started implementing strategies to promote a positive nexus
between these two activities, with mixed results. For example,
Central Queensland University (CQU) established two new centres
— the Learning and Teaching Education Research Centre and the
International Education Research Centre — to strengthen research
into teaching so as to enhance the practice of teaching and learning.

Co-operationand Development, 9, <http://www.oecd.org/dataoecd/4/40/41216416.
pdf>; Harry Redner, ‘The Institutionalization of Science: A Critical Synthesis’
(1987) 1(1) Social Epistemology 37; Juliet Gerrard, Roger Nokes, Jane Robertson
and Kathryn Salm, How will the New Research Funding Climate Impact on the
Teaching-Research Nexus at the University of Canterbury?, Report to the Research
Committee and the Teaching and Learning Committee in Preparation for the Audit
Cycle 3 (August 2004), 5.

7 Oliver W Holmes, ‘The Use of Law Schools’ in Sheldon M Novick (ed), The
Collected Works of Justice Holmes: Complete Public Writings and Selected
Judicial Opinions of Oliver Wendell Holmes (The University of Chicago Press,
1995) 475.

8 TIbid.

Angela Brew, ‘Imperatives and Challenges in Integrating Teaching and Research’

(2010) 29(2) Higher Education Research & Development 139, 139.

The University of Western Sydney, ‘School of Law Strategies Plan 2012-2014",

[1.5].

Brew, above n 9, 139.

Australian Universities Quality Agency (2011), Report of an Audit of Charles

Darwin University, [4.2], <http://www.teqsa.gov.au/sites/default/files/auditreport

cdu_2011.pdf>.
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The AUQA audit report of this institution observed that, while AUQA
supported such a move, it had some concerns about the manner in
which the university was implementing this strategy.'® For this reason,
it recommended that the ‘University should be clear about balancing
the activities of these two [centres] between external facing research
and research that address questions of specific interest to CQU.’

The existence of a positive nexus between teaching and research
cannot be taken as a given. Many academics appear to assume the
existence of such a positive nexus,' but the link between teaching
and research is not always obvious and the existence of such a link
has been contested in recent decades. '

The central contention of this article is that a positive nexus
between teaching and research is possible, but that it has to be
constructed through the deliberate adoption of certain strategies.
Part IT briefly examines the literature regarding the relationship
between teaching and research and identifies the various arguments
for and against the existence of a positive nexus between the two.
Part I describes how a positive nexus between teaching and
research can be deliberately achieved by defining research and
teaching and then classifying the potential relationship between these
two activities. The final part of this paper offers various strategies
to create a positive nexus between teaching and research within the
discipline of law.

IT Is THERE A NEXUS BETWEEN TEACHING
AND RESEARCH?

It is widely believed that good teachers make good researchers. '
However, this perception has been challenged over the last few
decades. Cutten, for example, noted that ‘the more books and
articles he has written, the better teacher he is supposed to be. But the
opposite is more likely to be the case.’'” Both these perspectives are
‘subjective and undocumented’.'® However, they raise the question

Australian Universities Quality Agency (2011), Report of an Audit of Central
Queensland  University, [3.10], <http://www.teqsa.gov.au/sites/default/files/
auditreport_cdu 2011.pdf>.

See for example John Taylor, ‘The Teaching—Research Nexus and the Importance
of Context: A Comparative Study of England and Sweden’ (2008) 38(1) Compare
53, 58; Ruth Neumann, ‘Perceptions of Teaching—Research Link: A Framework
for Analysis’ (1992) 23 Higher Education 323.

Andrew Norton, Mapping Australian Higher Education (January 2012), Grattan
Institute, 7 <http:/grattan.edu.au/publications/reports/post/mapping-australian-
higher-education/>; Kevin Grant and Stuart Fitzgerald, ‘The Nexus Between
Teaching and Research: A Qualitative Study Using Two Focus Group on Academic
Information Systems Teachers’ (2005) 3(1) The Electronic Journal of Business
Research Methodology 37, 37.

16 Lewis Leary, ‘The Scholar as Teacher’ (1959) 87 School and Society 362, 362.
George Cutten, ‘The College Professor as Teacher’ (1958) 86 School and Society
372, 372.
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of whether teaching and research are positively correlated. A positive

nexus would exist if efforts to improve the quality of one necessarily

and automatically result in improvements in the quality of the other.

In the attempt to determine whether a positive nexus between
teaching and research exists, a number of qualitative and quantitative
studies have been conducted over the past few decades around the
world. However, consensus has not been reached as different studies
have produced different results.'” Broadly, the findings may be
categorised as follows:

o those that claim that there is a negative nexus between teaching
and research (i.e. efforts to improve the quality of one necessarily
and automatically result in a reduction in the quality of the
other);

o those that claim that there is no relationship between teaching and
research; and

o those that claim that there is a positive nexus between teaching
and research.

The majority of qualitative studies designed to probe the
academic staff perception on the relationship between research and
teaching support the existence of a positive nexus between these
two activities. However, most quantitative studies illustrate that this
perception may be inaccurate, as they tended to find that the nexus
between teaching and research may be non-existent or negative.?

A Negative Nexus Between Teaching and Research

Findings from a number of studies support the view that there
is a negative nexus between teaching and research.”’ Different
arguments, such as the scarcity model, the different personality
model and the divergent reward model, have been offered to explain
these findings.”

Joseph Harry and Norman Goldner, ‘The Null Relationship Between Teaching and
Research’ (1972) 45(1) Sociology of Education 47, 48.

John Hattie and Herbert W Marsh, ‘The Relationship Between Research and
Teaching: A Meta-Analysis’ (1996) 66(4) Review of Educational Research 507.
Ibid. The qualitative studies were mainly based on interviews with academics
about their perception of teaching and research. The quantitative studies had
different methodologies attached. Some were based on surveys, focus groups and/
or interviews of academics and students. Others considered measurements such as
student evaluations, publication counts and number of research activities.

See, for example, Alexander Astin, What Matters in College? Four Critical
Years Revisited (Jossey-Bass, 1993), 363; Garry Barrett and Ross Milbourne,
Do Excellent Research Environments Produce Better Learning and Teaching
QOutcomes? (2011) University of Technology, Sydney, 10, <http://www.uts.edu.
au/about/executive/ve/documents/research-environment-paper.pdf>.

22 Hattie and Marsh, above n 19, 508.

21
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1 The Scarcity Model

According to the ‘scarcity’ model, there is a negative nexus
between teaching and research because, while universities fulfil
teaching, research and service roles, an individual academic cannot
carry out all of these roles to an equal degree, and as each of these
roles competes with the others for an academic’s time, energy and
commitment, academics experience ‘role strain’.*

It is difficult for an individual academic to balance the different
roles that they are expected to fulfil.** As Moore has commented,
‘given the scarcity of time and energy, the probability of role
conflict for the multiple joiners is somewhat more than abstract
and hypothetical’.” For example, research distracts academics from
teaching by forcing them to channel their effort and time away from
the classroom.?® Due to time constraints, those who are productive
in research have a tendency to spend more time on research than
teaching. Similarly, those who are more productive in teaching spend
more time on teaching than research.”

Ramsden and Moses found that commitment to teaching was
negatively correlated with research output.”® Ramsden later explained
that:

Teaching and research, far from being complementary activities, appear
to be either completely unrelated or to be in conflict with each other. The
most productive researchers have the least favourable attitudes to teaching,
while the least productive are the most committed to teaching.?

The existence of such conflict may lead to a negative nexus
between teaching and research.

2 Carol Colbeck, ‘Mergin in a Seamless Blend: How Faculty Integrate Teaching and

Research’ (1998) 69(6) The Journal of Higher Education 647, 649.

Carol Colbeck, ‘Balancing Teaching with Other Responsibilities: Integrating Roles
or Feeding Alligators’ (Paper Presented at the Annual Meeting of the American
Educational Research Association New Orleans, LA, 1-5 April 2002), 6.

25 Wilbert Moore, Man, Time and Society (Wiley, 1963), 108.

26 Martin Finkelstein, The American Academic Profession: A Synthesis of Social
Scientific Inquiry Since World War II (Ohio State University Press, 1988), 126;
Tom Pocklington and Allan Tupper, No Place to Learn: Why Universities Aren 't
Working (UBC Press, 2002), 7.

See for example Mary Fox, ‘Research, Teaching, and Publication Productivity:
Mutuality Versus Competition in Academia’ (1992) 65 Sociology of Education 293,
Arnold Linsky and Murray Straus, ‘Student Evaluations, Research Productivity,
and Eminence of College Faculty’ (1975) 46(1) The Journal of Higher Education
89, 91.

Paul Ramsden and Ingrid Moses, ‘Associations Between Research and Teaching
in Australian Higher Education’ (1992) 23 Higher Education 273.

As cited in Ross Buckley, ‘Ten Ways to Enliven Legal Education’ (1993) 9
Queensland University of Technology Law Journal 131, 139.

24

27

28

29
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2 The Different Personality Model

Another model that has been put forward to support the existence
of a negative nexus between teaching and research is the ‘different
personality’ model. According to Eble, research and teaching are
activities that attract different personalities. A researcher is a solitary
person. He or she likes ‘to work alone, responds poorly to outside
distractions and pressures, is more at ease with the stuff of ideas,
facts and materials of a discipline than with students and learning’.*"
A teacher, on the other hand, is gregarious.’’ He or she ‘seeks
out company, can handle pressures and distractions and prefers
interacting with students to manipulating materials or ideas’.*
Accordingly, the set of attributes associated with teaching and
research are contradictory and even conflicting. This, in turn, leads
to the creation of a negative nexus between teaching and research.*

3 The Divergent Reward Model

According to the ‘divergent reward’ model, universities’ reward
systems often lead to the creation of a conflict between, and even
the separation of, teaching and research.’* In fact, within many
universities there is a culture that values and rewards research at
the expense of teaching.® For example, in Australia, the majority
of universities do not support the promotion of academics if these
academics are not research active, irrespective of the fact that they
are excellent teachers.®® A culture of ‘publish or perish’ reigns.?’
This has led to a disarticulation between teaching and research as

30 Kenneth Eble, The Craft of Teaching (Jossey-Bass, 1976), 19.

31 Linsky and Straus, above n 27, 91.

32 Eble, above n 30, 19.

3 Hattie and Marsh, above n 19, 510.

34 Neumann, above n 3, 9; Christopher Jencks and David Riesman, The Academic
Revolution (Transaction Publishers, 2002), 532.

Gil Nicholls, The Challenge to Scholarship: Rethinking Learning, Teaching and
Research (Routledge, 2005), 21.

University of Sydney, Academic Promotions Policy (2012) University of
Sydney, [3.1], [4], <http://sydney.edu.au/provost/pdfs/Promotions Policy 2012.
pdf>; University of New South Wales, Academic Promotions: 2012 Policy and
Procedures (2012) University of New South Wales, 5, <http://www.hr.unsw.edu.
au/employee/acad/ap_policy2012.pdf>; University of Western Sydney, Promotion
to Lecturer, Senior Lecturer, Associate Professor Policy, Appendix 1,(2012)
University of Western Sydney 3, <http:/policies.uws.edu.au/view.current.
php?id=00060>.

Paula Callan, The Development and Implementation of a University-Wide Self-
Archiving Policy at Queensland University of Technology (QUT): Insights from
the Frontline (November 2004) Queensland University of Technology, 3, <http://
eprints.qut.edu.au/573/1/callan_sparc.PDF>; Grant Harman and Christopher
Stone, ‘Australian University Technology Transfer Managers: Backgrounds,
Work Roles, Specialist Skills and Perceptions’ (2006) 28(3) Journal of Higher
Education Policy and Management 213, 227, M R Mathews, ‘Publish or Perish:
Is this Really a Viable Set of Options?’ (2007) 16(3) Accounting Education: An
International Journal 225, 227.

35

36

37
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academics focus on what will get them promoted rather than what
may be good for their students.’® Academics are therefore forced to
choose between teaching and research, and for an academic to put an
emphasis on teaching at the expense of research may have a negative
impact on his or her career and salary prospects.* This position is
not unique to Australia. For example, the university promotion and
reward policies in the United States have led American law professors
to have few incentives to improve their teaching. They consequently
pay attention to their teaching only to the extent necessary to prevent
complaints by students.*

This reward system further leads teaching being viewed by many
academics as a default activity: teaching is what an academic does,
while research is what makes an academic special.*' If academics
are not research active, they are required to undertake an increased
teaching load — that is, teaching is viewed as a punishment.*’ In
addition to the impact that research may have on the career of an
academic, receiving research grants may allow academics to ‘buy
out’ their teaching loads; the idea of ‘buying out’ research to facilitate
more teaching is never considered by universities.* Further, some
universities have even emphasised research over teaching by diverting
funds from teaching to research; for example, the University of
Melbourne has cross-subsidised research projects from other funding
sources, resulting in funds previously used for teaching being used
to support research.* Such actions send a message at an institutional
level that research is more important than teaching.* It is no surprise
then that many academics view teaching as ‘a necessary evil and an
annoying distraction from more profitable ventures’.*

3% Shirley Clark, ‘The Academic Profession and Career: Perspectives and Problems’

(1986) 14(1) Teaching Sociology 24, 25; Donald Light, ‘Introduction: The
Structure of the Academic Position in the Scientific Career’ (1974) 47 Sociology
of Education 2.

3 Hattie and Marsh, above n 19, 511; JD Walker, Paul Boepher and Brad Cohen,
‘The Scholarship of Teaching and Learning Paradox: Results without Rewards’
(2008) 56(3) College Teaching 183.

40" Marin Scordato, ‘The Dualist Model of Legal Teaching and Scholarship’ (1990)

40 American University Law Review 367, 374-5.

Greg Light, Roy Cox and Susanna Calkins, Learning and Teaching in Higher

Education: The Reflective Professional (Sage, 2" ed, 2009), 26; Stephen Rowland,

The Enquiring University Teacher (The Society for Research into Higher Education

Press, 2000), 17.

Mark Tennant, Cathi McMullen and Dan Kaczynski, Teaching, Learning and

i Research in Higher Education: A Critical Approach (Routledge, 2010), 166.

2 Ibid.

4 Access Economics Pty Ltd, Study of Relative Funding Levels for University
Teaching and Research Activities (June 2010) Universities Australia, 12, <http://
www.universitiesaustralia.edu.au/resources/364/351>.

4 Ibid, 4; Norton, above n 15, 14.

46 Pierre Van Den Berghe, How to Make a PhD Pay (Abelard-Schuman, 1970), 71.

41

42
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B No Nexus Between Teaching and Research

While some studies have found a negative nexus between teaching
and research, a greater number of studies have concluded that there
is no discernible relationship between the two activities.*’ In other
words, efforts to improve the quality of one do not necessarily lead
to any impact upon the quality of the other. Newman, for example,
argued that research and teaching have ‘distinct functions; they
are also distinct gifts, and are not commonly united in the same
person’ 4

At least three arguments — described by Hattie and Marsh as the
‘different enterprises’ model, the ‘unrelated personality’ model and
the ‘bureaucratic funding’” model* — have been offered to explain
the lack of nexus between teaching and research.

1 The Different Enterprises Model

Teaching and research may be viewed as inherently independent
activities, as each deals differently with knowledge. For example,
Feldman concluded that ‘the likelihood that research productivity
actually benefits teaching is extremely small or that the two, for all
practical purposes, are essentially unrelated.’>

There are in fact fundamental differences between teaching and
research that make any nexus — whether positive or negative —
unlikely. In teaching, the academic treats knowledge as something
that can no longer be investigated, while in research effort is expended
on knowledge that cannot yet be taught as it is still being examined.®'
Teachers and researchers are valued for different reasons: teachers
are recognised and praised for the knowledge and competencies they
bring to their students, while researchers are valued for what they
discover and the theories they may establish; they expand existing
knowledge.>* Teaching is private, integrative and process-oriented,
while research is public, specialised and results-oriented.** Research

47 Joseph Harry and Norman Goldner, ‘The Null Relationship Between Teaching

and Research’ (1972) 45(1) Sociology of Education 47; John Hattie and Herbert

Marsh, ‘One Journey to Unravel the Relationship Between Research and teaching’

(Paper presented at Research and Teaching: Closing the Divide? An International

Colloquium, Marwell Conference Centre, Winchester, 18 — 19 March 2004).

John Newman, The Idea of a University (1853), xiii, <http://www.newmanreader.

org/works/idea/preface.html>.

49 Hattie and Marsh, above n 19, 513.

50" Kenneth Feldman, ‘Research Productivity and Scholarly Accomplishment of

College Teachers as Related to their Instructional Effectiveness: A Review and

Exploration’ (1987) 26 Research in Higher Education 227, 275.

Neumann, above n 3, 9.

Armando Rugarcia, ‘The Link Between Teaching and Research: Myth or

Possibility?” (1991) 81 Engineering Education 20.

33 Ronald Barnett, ‘Linking Teaching and Research: A Critical Inquiry’ (1992) 63(6)
The Journal of Higher Education 619, 624-9.

48

51
52
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is a different enterprise from teaching, and the two activities are
unrelated.>

2 The Unrelated Personality Model

The “different personality’ model described earlier insists that the
negative nexus between teaching and research is a consequence of
the fact that the characteristics of a good teacher conflict with the
characteristics of a good researcher and vice versa. The ‘unrelated
personality’ model, on the other hand, insists that the lack of nexus
between teaching and research is a consequence of the fact that
researchers and teachers have very few personality attributes in
common.** Rushton, Murray and Paunonen conducted a study into
the personality characteristics associated with research originality
and teaching efficacy. They found that creative researchers are
‘ambitious, enduring, seeking definiteness, dominant, showing
leadership, aggressive, independent, not meek, and non-supportive’.
Effective teachers, on the other hand, are ‘liberal, sociable, showing
leadership, extraverted, low in anxiety, objective, supporting, non-
authoritarian, not defensive, intelligent, and aesthetically sensitive.””’
They concluded that since the personalities of researchers and
teachers have very little in common, there is no clash between the
personalities. Further, their research noted that irrespective of the
academics’ personality, teaching and research productivity were not
negatively or positively correlated. Being good, bad or indifferent at
teaching has little effect on the research performance of the academic,
and vice versa. No nexus between teaching and research exists.™

3 The Bureaucratic Funding Model

The ‘bureaucratic funding’ model insists there is no nexus
between teaching and research because each activity is funded in a
different way. For example, in Australia, the funding of universities
covers the separate categories of:¥
e teaching and learning;

e research and research training;
e improving access and participation; and
e infrastructure.

54 Bryan Barnett, ‘Teaching and Research Are Inescapably Incompatible’ (1992) 38

(June 3) The Chronicle of Higher Education A40; Fox, above n 27.

Tennant, McMullen and Kaczynski, above n 42, 168.

Jean P Rushton, Henry G Murray and Sampo V Paunonen, ‘Personality, Research
Creativity, and Teaching Effectiveness in University Professors’ (1983) 5(2)
Scientometrics 93, 111.

7 Tbid.

38 It is important to note that these findings have been contradicted by other studies.
See for example Kenneth Feldman, ‘The Perceived Instructional Effectiveness of
College Teachers as Related to Their Personality and Attitudinal Characteristics:
A Review and Synthesis’ (1986) 24(2) Research in Higher Education 139.
Access Economics Pty Ltd, above n 44, 4.

55
56

59
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Commonwealth funding for universities distinguishes between
funding for research and funding for teaching, with the funding for
each being calculated on the basis of separate and unrelated criteria.
Funding for teaching is provided on the basis of student load,*® while
funding for research is determined according to a performance-
driven formula.®! This fact contributes to the creation of a schism
between teaching and research as each activity is perceived as being
distinct from the other. Such a position is not unique to Australia.
For example, the United Kingdom has a similar funding model
distinguishing between teaching and research.®? This approach to the
allocation of funds enforces the notion that the two activities are
independent.

C Positive Nexus Between Teaching and Research

Despite the existence of many studies questioning the existence
of a positive nexus between teaching and research, most academics
believe that ‘teaching and research are harmonious and mutually
beneficial activities’.® It is often claimed that ‘teaching contributes
to enrichment of research and research contributes to enhanced levels
of teaching’.** For example, it has been argued that:

While not all university teachers or even departments needed to be
actively engaged in research, a faculty, and still more a university, had
to have a strong research mission ... students need to be taught by people
who were active players, not passive spectators in their disciplines.®

This belief is supported by a number of qualitative research
studies.® Two major arguments — the ‘conventional wisdom’ model

5 Tbid, 6.

61 Tbid, 8.

2 Jane Lomax-Smith, Louise Watson and Beth Webster, Higher Education: Base
Funding Review (October 2011) Department of Education, Employment and
Workplace Relations, 23, <http://www.deewr.gov.au/HigherEducation/Policy/
BaseReview/Documents/HigherEd FundingReviewReport.pdf>.

% Ramsden and Moses, above n 28, 273.

% Jandhyala Tilak, Response to Phuong Nga Nguyven: Teaching/Learning and

Research Nexus in Higher Education, UNESCO, 2, <http://portal.unesco.org/

education/es/files/54188/11889185635Tilak Nuepa.pdf/Tilak Nuepa.pdf>.

Peter Scott, ‘Commonwealth Universities Conference: Worries Tended to

Dominate’ (1988) 29(4) University Affairs 2, 3.

John Taylor, ‘The Teaching-Research Nexus and the Important of Context: A

Comparative Study of England and Sweden’ (2008) 38(1) Compare: A Journal of

Comparative and International Education 53, 54; Jens-Jorgen Jensen, ‘Research

and Teaching in the Universities of Denmark: Does Such an Interplay Really Exist?’

(1988) 17 Higher Education 17; Ruth Neumann, ‘Research and Scholarship:

Perceptions of Senior Academic Administrators’ (1993) 25(2) Higher Education

97; Felix Cortes-Aldana et al, ‘University Objectives and Socioeconomic Results:

A Multicriteria Measuring of Alignment’ (2009) 199(3) European Journal of
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and the ‘generic underlying ability’ model — are offered to explain
such findings.®’

1 The Conventional Wisdom Model

According to the ‘conventional wisdom’ model, the widespread
belief of academics in the existence of a positive nexus between
teaching and research is evidence that such a positive nexus in fact
exists.® Many academics appear to take it for granted that a positive
nexus exists between teaching and research.® Such a link is even
described by some as ‘obvious’.” For example, Neumann interviewed
senior academic administrators in Australia and found that they all
supported and firmly believed in the existence of a positive nexus
between teaching and research.” Similarly, a survey of academics in
Sweden found evidence of a strong belief that teaching and research
are mutually supportive.”

Ben-David considered the link between research and teaching to
be not only positive but crucial, stating:

The location of advanced research in independent and competing
universities, in each of which there has been a constant flow of new
researchers, has served effectively to enforce high intellectual standards,
to recognize originality and to ensure the circulation of ideals to students,
and through them to society at large. Severance of the connection between
research and teaching would eliminate these highly desirable incentives
to both intellectual and cultural vitality.”

Thus research and teaching are often perceived as comple-
mentary.” They are mutually enriching: efficient teachers are active
researchers who use their research to enliven the classroom.” This
is welcomed by students, as they expect their teachers to be experts
in the subjects they teach.” Students support the linkage of research

7 Hattie and Marsh, above n 19, 511.

6% Tbid.

% Uwe Schimank and Markus Winnes, ‘Beyond Humboldt? The Relationship
Between Teaching and Research in European University Systems’ (2000) 27(6)
Science and Public Policy 397, 412.

70 Hattie and Marsh, above n 19, 511.

71" Neumann, above n 66.

2 Taylor, above n 66, 60.

73 Joseph Ben-David, ‘Research and Teaching in the Universities” in John Chapman

(ed), The Western University on Trial (University of California Press, 1983), 91.

Lionel Robbins, Report of the Committee on Higher Education (1963) Education

in  England, 182, <http://www.educationengland.org.uk/documents/robbins/

robbins13.html>.

Pocklington and Tupper, above n 26, 106.

Alan Jenkins et al, ‘Teaching and Research: Students Perspectives and Policy

Implication’ (1998) 23(2) Studies in Higher Education 127; Lisa Lucas, ‘Research

and Teaching Work Within University Education Departments: Fragmentation

or Integration’ (2007) 31(1) Journal of Further and Higher Education 17, 18;

Rohayati Jusoh and Zubaidah Z Abidin, ‘Students’ Awareness, Experiences

and Perceptions on Teaching-Research Nexus’ (2011) 1(3) Journal of Asian
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74

75
76

Published by ePublications@bond, 2012



Legal Education Review, Vol. 22 [2012], Iss. 2, Art. 2

252 LEGAL EDUCATION REVIEW

and teaching — provided that such a relationship does not lead to the
hijacking of the curriculum by an academic’s research interest.”

2 The Generic Underlying Ability Model

The ‘generic underlying ability” model is sometimes referred to
as the ‘G’ model.”® According to this model, teaching and research
both rely upon a set of common characteristics: the capacities
of academics for high commitment (hard work, unselfishness),
creativity (originality and imagination) and critical analysis.” For
example, academics who excel at research regularly organise their
thoughts in writing. This preparation and organisation is reflected in
the quality of their teaching, as such academics are able to provide a
clearer presentation of their subject to students.®

Teaching and research are both about disseminating and
communicating knowledge.®' Consequently, learning is an essential
link between teaching and research. By being researchers, academics
become better teachers, since they are involved in the same activities
as learners. This argument establishes a bridge between the process
of teaching and the process of research.®? Clark noted:

As knowledge is newly created by research, and it is reformulated and
repeatedly transmitted in teaching and service, its force continuously
bubbles up from within daily operations, right in the palm of the
professional hand. The logic, the identity, the very rationality of the
academic profession is thereby rooted in the evolving organisation of
those categories of knowledge that disciplines and professional fields of
study have established historically and carried to the present, producing
an inertia that powerfully prefigures the future.®

Teaching and research are not two different enterprises. They are
positively correlated.

D What Does This All Mean?

The various studies described above all appear to assume that the
nexus between teaching and research — whether positive, negative

7" Nancy Turner, Brad Wuetherick and Mick Healey, ‘International Perspectives on
Students Awareness, Experiences and Perceptions of Research: Implications for
Academic Developers in Implementing Research-Based Teaching and Learning’
(2008) 13(3) International Journal for Academic Development 199.

78 Hattie and Marsh, above n 19, 511.

7 L 'S Woodburne, ‘The Qualifications of Superior Faculty Members’ (1952) 23(7)

The Journal of Higher Education 377.

Robert Friedrich and Stanley Michalak, ‘Why doesn’t Research Improve

Teaching?: Some Answers from a Small Liberal Arts College’ (1983) 54(2) The

Journal of Higher Education 145, 146.

81 Hattie and Marsh, above n 19, 512.

82 Angela Brew and David Boud, ‘Teaching and research: Establishing the Vital Link
with Learning’ (1995) 29(3) Higher Education 261, 268-9.

8 Burton Clark, The Academic Life: Small Worlds Different Words (Carnegie
Foundation for the Advancement of Teaching, 1987), 268.
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or non-existent — is automatic and consistent across disciplines.
This paper contends, on the other hand, that the nature of the
relationship between teaching research is much more complex and is
dependent upon a number of factors, including the discipline under
consideration. It is also contended that a positive nexus is possible but
that it depends upon the deliberate adoption of certain strategies.

1 Complexity

Is a positive nexus between teaching and research a myth? Does
the fact that studies continue to be conducted in an attempt to prove
the existence of a positive nexus between teaching and research
— in spite of the mounting evidence against the existence of such a
positive nexus — suggest no more than an unwillingness to accept
the reality that there is very little or no relationship between the two
activities?%

It is contended that the answer to both of these questions is no.
The possibility of a positive nexus between teaching and research
should not be rejected because a positive nexus cannot conclusively
be documented in every discipline and for every academic.®® A
positive nexus is worth striving for: such a relationship between
teaching and research would not only benefit students’ learning,
each of these activities would enrich the other. For example, since
research demands a deep approach to learning, researchers may
be better equipped to implement such a learning approach in their
teaching.®

While a positive nexus does not automatically exist between the
two activities, it can be developed. For this reason, current proposals
suggesting the separation of teaching and research through the
creation of teaching universities and research universities®” should
not be supported as implementing a positive nexus between teaching
and research is not only beneficial to students but is also beneficial
to academics and the institutions themselves.*®

Most of the studies described above view the relationship between
teaching and research in a very simple way: the nexus is positive,
negative or non-existent.?® The relationship between teaching and

84 Brew and Boud, above n 82, 261.

85 Jens-Christian Smeby, ‘Knowledge Production and Knowledge Transmission. The
Interaction Between Research and Teaching at Universities’ (1998) 3(1) Teaching
in Higher Education 5, 6.

86 Brew and Boud, above n 82, 270.

87 See for example, Norton, above n 15, 7.

88 For a discussion about these benefits, see for example: Peter Scott ‘Knowledge
Work in a Knowledge Society: Rethinking the Links Between University Teaching
and Research’ (Paper presented at the Higher Education Academy Learning and
Teaching Conference, Hertfordshire, 29 June—1 July 2004).

89 Hattie and Marsh, above n 19, 514.
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research is more complex than this. There are at least nine possible

relationships between teaching and research: see Table 1.

Table 1: Possible Relationships Between Teaching and Research

Influence of Teaching on Research
Positive No Negative
influence
Positive strong weak mixed nexus
positive positive
nexus nexus
Influence
of No weak no nexus weak
Research | influence | positive negative
on nexus nexus
Teaching - -
Negative | mixed nexus | weak strong
negative negative
nexus nexus

As can be seen, the positive influence of research may flow one
way only, with research having an effect on teaching and not the
other way around. In other instances, teaching may have a positive
effect on research while research has no influence or a negative
influence on teaching. Consequently, the nexus between research
and teaching may not be simply described as being positive, negative
or non-existent. The nature of this nexus will vary depending on a
number of factors.

2 Factors Influencing the Relationship

If nothing else, the varied conclusions of the studies conducted
to date into the existence of a nexus between teaching and research
suggest that a number of factors are likely to influence the relationship
between these two activities.

One such factor is the nature of the discipline. In 1973, Biglan
classified various academic disciplines along different dimensions,
one of them being the distinction between hard and soft disciplines.
Disciplines that tend to be experimental, be predictive or rely on
quantitative data are classified as hard disciplines. Examples of hard
disciplines include the physical sciences, engineering and medicine.
Disciplines that rely on qualitative data or that are generally non-
experimental or non-predictive are classified as soft disciplines.
Examples of soft disciplines include history, sociology and law.*

%0 Anthony Biglan, ‘The Characteristics of Subject Matter in Different Academic
Areas’ (1973) 57(3) Journal of Applied Psychology 195.
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This distinction may impact the existence of a nexus between
teaching and research.”’ Colbeck noted:

The knowledge and social structures of hard disciplines appear to define
faculty work behaviour more rigorously than the knowledge and social
structures of soft disciplines. Faculty in hard disciplines, therefore, may
have fewer opportunities to integrate teaching and research than faculty
in soft disciplines.”

On this theory, since law is classified as a soft discipline”* — legal
academics use new lenses to explore intellectual territories already
studied by others®* — law has more opportunities to create a positive
nexus between teaching and research than other disciplines that may
be classified as hard disciplines.®

Other factors influencing the relationship between teaching
and research include the academics themselves (for example, their
willingness or otherwise to embed research in their teaching) and
the level of institutional support (for example, the university’s
promotions policy or funding policy). ¢

Accordingly, the nature of the relationship between teaching
and research will vary depending on the institution, the discipline
and the academics themselves. A positive nexus cannot be assumed
and will not emerge automatically. To successfully achieve a
positive integration of teaching and research, strategies need to be
deliberately implemented at both the institutional level and the level
of the individual academic. One of the first steps is for institutions
to support the adoption of broader and more inclusive definitions of
teaching and research.

1 Sari Lindblom-Ylanne et al, ‘How Approaches to Teaching Are Affected by

Discipline and Teaching Context’ (2006) 31(3) Studies in Higher Education 285,
289; Biglan, above n 90, 202; Mick Healey, ‘Linking Research and Teaching to
Benefit Student Learning’ (2005) 29(2) Journal of Geography in Higher Education
183, 186.

92 Colbeck, above n 23, 651.

9 Lindblom-Ylanne et al, above n 91, 289; Biglan, above n 90, 202.

9 Colbeck, above n 23, 651.

%3 Tbid.

% Craig Galbraith and Gregory Merrill, ‘Faculty Research Productivity and
Standardized Student Learning Outcomes in a University Teaching Environment:
A Bayesian Analysis of relationships’ (2011) 1-12 iFirst Article Studies in Higher
Education 1, 1.
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[II BROADENING THE CONCEPTS OF TEACHING
AND RESEARCH

To be able to create a positive nexus between teaching and
research, there is first a need for institution to clarify what is meant
by these two activities and the relationship between them.”” The
definitions of ‘teaching’ and ‘research’ tend to be taken as given.”
However, each activity may be defined in a range of ways, and
the definitions employed will have an impact upon the type of
relationship that can exist between them.

A Teaching

Teaching can be defined as encompassing all activities that
directly relate to the delivery of an undergraduate or postgraduate
(by coursework) program. These activities include the delivery of
lectures, tutorials, seminars, assessments, quality assurance and
preparation of course materials.”

This is a very narrow definition of teaching, limited to the
delivery of knowledge to students: teaching is reduced to the act of
lecturing.'® If an institution adopts such a definition, there will be
little scope for the integration of research.

Consequently, teaching can and should be defined much more
broadly to include ‘studying students’ learning’.'’ Adopting a
constructivist model, learning is an active process whereby learners
construct new knowledge based on existing knowledge.'* Teaching
is then about deepening the knowledge of students by refining their
understanding of the way different concepts are interlinked.'” This
may lead to the implementation of deep rather than surface approaches

7 Neumann, above n 3, 11; Brew and Boud, above n 82, 264. Even at a discipline
level there may be different conceptions of teaching, different conceptions of
research and ultimately different conceptions of the nexus between teaching
and research: Australian Learning and Teaching Council, Strategic Leadership
for Institutional Teaching and Learning Centres: Developing a Model for the
21 Century: A Guide to Support Australian University Teaching and Learning
Centres in Strategic Leadership for Teaching and Learning Enhancement (March
2010) Council of Australian Directors of Academic Development, 10, <http://
www.cadad.edu.au/pluginfile.php/119/mod_page/content/1/Resources_and
publications/Strategic Leadership/ ALTC-strat-lead-guide-final-2.pdf>.

Brew and Boud, above n 82, 264.

Access Economics Pty Ltd, above n 44, 5.

Bruce Shore, Susan Pinker and Mary Bates, ‘Research as a Model for University
Teaching’ (1990) 19 Higher Education 21.

Paul Ramsden, Learning to Teach in Higher Education (Routledge, 2™ ed, 2003),
6.

Rosalin Driver and Valerie Oldham, ‘A Constructivist Approach to Curriculum
Development in Science’ (1986) 13(1) Studies in Science Education 105, 107,
Catherine Chen, ‘A Constructivist Approach to Teaching: Implications in
Teaching Computer Networking’ (2003) 21(2) Information Technology, Learning
and Performance Journal 17, 19.

Brew and Boud, above n 82, 266.
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to learning.'™ Teaching is further concerned with changing students’
view and their understanding and experience of the world around
them.'Additionally, teaching is the rectification of misconceptions
that students may have regarding different issues by tackling the
‘critical barriers to students’ learning’.!® Accordingly, the emphasis
of teachers should not only be on ensuring students’ understanding
of all the concepts covered in class, but also on ensuring students’
ability to assess and evaluate those concepts.'”” In law, such a goal is
crucial to develop critical thinking in learners.'®

As Aristotle noted, ‘teaching is the highest form of
understanding’.'” The individual academic should not only know
the subject being taught by her or him but should also have mastery
of it. This will allow him or her to teach ideas rather than just
information.'!” In turn, this would improve the legal research skills
of that academic’s students, as they would have to research concepts
taught in class and reflect on them. If institutions adopt such a broad
definition of teaching, there will be more scope for the integration of
research into teaching. Research-teaching tools can be designed to
help law students organise a legal research project, for example, and
analyse ‘the fact situation, identify the issues, determine the research
tools needed, and integrate authority and analysis in legal problem
solving’.""

To achieve a positive nexus between teaching and research,
institutions should encourage individual academics’ teaching
practices to be informed by the substantial literature regarding
learning and teaching. A number of institutions in Australia have
started implementing this approach, for example by requiring their
new academic staff to complete the ‘Foundations of University
Learning and Teaching’ program."” This move highlights the

104 Brew and Boud, above n 82, 266.

195 Diana Laurillard, Rethinking University Teaching: A Framework for the Effective
Use of Learning Technologies (Routledge, 2™ ed, 2002), 23.

106 Ramsden, above n 101, 114.

197 Brew and Boud, above n 82, 266.

198 Jjohn Mudd, ‘Thinking Critically About Thinking Like a Lawyer’ (1983) 33

Journal of Legal Education 704, 705.

As Quoted in Ernest Boyer, Scholarship Reconsidered: Priorities of the

Professoriate (Josey-Bass, 1990), 23.

Pocklington and Tupper, above n 26, 61-3.

Anita Morse, ‘Research, Writing and Advocacy in the Law School Curriculum’

(1982) 75 Law Library Journal 232, 256; Chrisopher Wren and Jill Wren, ‘The

Teaching of Legal Research’ (1988) 80 Law Library Journal 7, 17; Stephanie
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(2009) 61 Baylor Law Review 635.

This program aims to help academics increase theirunderstanding and develop skills

and confidence in their learning and teaching practice. It exposes new academics
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willingness of institutions to nurture the establishment of a positive
nexus between teaching and research.

B Research

Research may be defined as the creation of a body of knowledge.
It can be characterised by and measured through the publication of
books and articles, as well as by citation counts and the receipt of
grants.'®> While this makes for an easy assessment of the performance
of an academic, such view also limits research to output only. It
forgets that the creation of knowledge takes time to reach fruition
and cannot always be measured by an output.

Research can and should be defined more broadly to facilitate
the integration of teaching and research. Research is not just about
outputs. It is also about the process of discovering information.'
It relates to the development, as well as the dissemination, of
knowledge. Such knowledge may aid and improve an academic’s
teaching. Researching concepts and ideas, as well as publishing
findings, deepens the academic’s knowledge of the subject. This, in
turn, enhances his or her teaching.

Brew, for example, noted that:

Research is a process of learning. Indeed research is the process whereby
much learning proceeds. This is as true of the three year old discovering
the garden for the first time as for the analytical chemist or the quantum
physicist in their sophisticated laboratories. Research is learning. This is
almost truism; it is obvious.'"”

Such a perspective focuses on the activity of inquiry. If
institutions encourage academics to embed such activities within the
curricula, they will allow for the creation of a positive nexus between
teaching and research as students will be engaged in various forms
of investigation.'"® Further, academics may investigate the learning
that takes place in their subjects with the aim of enhancing their
own teaching.!'"” Research conducted into pedagogy may ultimately
improve an individual academic’s teaching practices.

Learning and Teaching’ <http://www.uws.edu.au/teaching_development unit/
teaching_development unit/formal programs/foundations_of university
learning_and_teaching>; Australian National University, ‘Foundations of
University Teaching and Learning’ <http://chelt.anu.edu.au/seminars-workshops/
foundations>.

Jung Cheol Shin, ‘Teaching and Research Nexuses Across Faculty Career Stage,
Ability and Affiliated Discipline in a South Korean Research University” (2011)
36 Studies in Higher Education 485, 490; Brew and Boud, above n 82, 267.

114 Brew and Boud, above n 82, 267.

115 As cited in Brew and Boud, above n 82, 267.

16 Angela Brew, ‘Teaching and Research: New Relationship and their Implications
for Inquiry-Based Teaching and Learning in Higher Education’ (2003) 22(1)
Higher Education Research and Development 3, 5—6.

Mick Healey, ‘Linking Research and Teaching: Exploring Disciplinary Spaces
and the Role of Inquiry-Based Learning’ in Ronald Barnett (ed), Reshaping the
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The adoption of a broader definition of research as a process
of learning and inquiry, instead of one that is linked to output, will
facilitate a positive nexus between teaching and research.

C The Great Divide? Closing the Gap

A positive nexus between teaching and research has to be
supported by the institution for it to flourish.!"® Without institutional
support, teaching and research may be viewed as different enterprises.
This is especially the case if teaching and research are treated as
distinct, fragmented activities.!"”” As emphasised above, research
should not simply be defined by Universities in terms of output,
and teaching should not simply be defined as the transmission of
knowledge. Nor should the relationship between teaching and
research be oversimplified. Several possible relationships exist
between the two activities. Institutions may establish a nexus by
promoting the common traits between the teaching and research.

The nexus may, for instance, be built on the fact that both research
and teaching have a common characteristic: they are both about
learning.'?® Beveridge proposed that researchers remain students all
their lives.'”' Similarly, Westergard noted:

We read, scan, dig into sources, calculate, ponder, disentangle others’ work
and our own, try to put it together again to different effect; deconstruct,
reconstruct, tear our hair over the intractability of the worlds — natural,
technical, cultural, social — that it is our business to try to grasp. This is
a case for teaching and research.'?

Considering teaching and research to be about learning will allow
Law Schools to send the message that the two activities are positively
correlated. This in turn will permit legal academics to explore existing
knowledge and build on it through the development of their teaching

and research capabilities. This is possible as both teaching and

research involve ‘the pursuit of intellectually challenging ideas’.'”

University: New Relationships Between Research Scholarship and Teaching
(Society for Research into Higher Education & Open University Press, 2005),
69.

Australian Learning and Teaching Council, above n 97, 8; the institutional support
will encourage academics to link their teaching and their research. Further, this
will allow the individual academic to develop practices to enhance teaching and
research.

19" Colbeck, above n 23, 647.

120 Brew and Boud, above n 82, 261, 267.

121 William Beveridge, The Art of Scientific Investigation (Norton, Digital Book,
1957), 1.

John Westergard, ‘Scholarship, Research and Teaching: A view from the Social
Sciences’ (1991) 16 Studies in Higher Education 23, 28.

Angela Brew, ‘Teaching and Research: New Relationships and their Implications
for Inquiry-based Teaching and Learning in Higher Education’ (2003) 22(1)
Higher Education Research and Development 3, 15.
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Institutional support through an adoption of a broad definition of
teaching and research may also diminish the conflict that may exist
between teaching and research as the two activities will be viewed as
complementary and not competing activities.

This institutional support will additionally result in a change
in the culture of universities taking effect. In fact, the concept of
‘scholarship’ promoted by universities will then not just be limited
to the scholarship of discovery that is research.'” Rather, as Boyer
noted, it may and will be extended to other types of scholarship,
including the scholarship of teaching.'® It is important to remember
that teaching both educates and entices future scholars.'”* To
teach effectively, an academic must not only understand and
master the concepts being taught, but also plan and implement the
right pedagogical procedure for effective delivery of the subject.
Scholarship then is more inclusive of research and teaching.'”’

If such an interpretation of scholarship is adopted by universities,
the notions and the activities of teaching and research are more
likely to be positively correlated.'”® This adoption will also have
an impact on the reward system, including the promotion policy,
of Law Schools. Equal weighting in career advancement would
then be given to the scholarship of teaching and the scholarship of
discovery. This would further allow the specialisation of academics
in the scholarship of discovery, the scholarship of teaching or both.
Academics could then focus on the scholarship of teaching without
worrying about any negative implication that such a choice might
have on their career.

The adoption of such an inclusive notion of scholarship might
also remove the current negative bias that exists regarding publishing
in legal education.'” Universities may, for example, encourage their
law academic staff to publish in the Legal Education Review and
other education journals.

Institutional support is essential to the deliberate creation of a
positive nexus between teaching and research, but it is also necessary
for individual academics to take the necessary steps on a personal
level to integrate teaching and learning within the subjects being
taught.'3® These steps are described in the final section of the paper.

124 Charles Glassick, Mary Taylor Huber and Gene Maeroff, Scholarship Assessed:
Evaluation of the Professoriate (Josey-Bass, 1995), 9.

Boyer, above n 109, 16.

126 Ibid, 23.

127 Tbid, 23.

128 Glassick, Taylor Huber and Maeroff, above n 124, 9, 10.

129 For instance, the Legal Education Review in the Education List was ranked as
A* which is the highest ranking available. However, when the re-ranking was
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the lowest ranking available. This downgrade highlights that research in legal
education is not encouraged.
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IV STRATEGIES FOR CREATING A POSITIVE NEXUS
BETWEEN TEACHING AND RESEARCH

As explained earlier, there is a widespread expectation that
academics will be involved in both teaching and research.'!
However, individual academics may experience role conflict'*
since the concepts of teaching and research — especially if narrow
definitions of each activity are adopted — may conflict with each
other.'** Further, this reality may be exacerbated when an academic
is teaching in an area outside their research interest. In such a
situation, the time, energy and commitment of the academic may
be directed toward understanding the topics taught, rather than their
research. The acceptance by institutions of the notion of scholarship
of teaching may minimise the conflict an academic may face when
teaching a subject outside their expertise.

Positive integration between teaching and research in these
situations can be achieved by adopting certain strategies. These
strategies fall into two broad categories:'**

e curriculum development to integrate research into teaching; and
e development of a culture that supports and values the scholarship
of teaching.

Adopting such strategies may lead to the integration of research
and teaching, which may further reduce the conflicts suggested in
the scarcity model. The following paragraphs describe each of these
categories and strategies in detail.

A Curriculum Development: Embedding Research
in the Curriculum

Regardless of the discipline, a positive nexus between teaching
and research is easier to implement at the postgraduate level than at

131 Colbeck, above n 23, 649.

132 For more information about this notion, see Robert Biddle, ‘Recent Development
in Role Theory’ (1986) 12 Annual Review of Sociology 67.

133 Jacob Getzels and Egon Guba, ‘Role, Role Conflict and Effectiveness’ (1954)

19(2) American Sociological Review 164, 166.

Other strategies may additionally be embedded within the culture of universities

to assist in integrating teaching and research, but these two steps will be the

focus of this article; Paul Trowler and Terry Wareham, ‘Re-Conceptualisating the
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Teaching’, Sally Kift et al (eds), Excellence and Innovation in Legal Education

(LexisNexis, 2011), 531, 532, 540.
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the undergraduate level.'* For example, the interests of academic
supervisors and students completing either a master’s degree by
research or a doctorate of philosophy are clearly linked. The research
experiences of the supervisor will be essential to guide the students’
research,'* and students will take active part in the discussion
and the research.'” In these situations, the integration of teaching
and research is obvious. However, at an undergraduate level, such
integration is not as straightforward.'’® Legal academics need to
reflect on ways to combine their teaching with their research within
the curriculum. Griffin proposed a number of ways to embed research
in a person’s teaching even if the person is teaching a subject they
do not specialise in."* For example he noted that teaching can be
categorised in three ways:'*

e Research-led: Under this model, the content of the teaching is
informed by the research conducted by the academic teaching the
subject and others in the field. Students learn about the research
findings. Such a model is more likely to be implemented if the
academic is teaching in a subject they specialise in.

e Research-oriented: Under this model, students learn about
research processes. Therefore, the curriculum is not just focused
on the transmission of content of the subject but also promotes the
processes by which knowledge may be produced. Academics may
then promote a research ethos through their teaching.

e Research-based: This model is based on inquiry based learning.
The class is organised in a way that develops the students’ generic
research disposition. The curriculum is consequently based and
designed around inquiry based activities.

135 Mohammad Zamar, Review of the Academic Evidence on the Relationship

between Teaching and Research in Higher Education (January 2004) UK
Department of Education, 5, <https://www.education.gov.uk/publications/
RSG/publicationDetail/Page1/RR506>; Alan Jenkins, A Guide to the Research
Evidence on Teaching-Research Relations (December 2004) The Higher
Education Academy, 28, <http://www-new l.heacademy.ac.uk/assets/documents/
research/id383 guide to research evidence on_teaching research relations.
pdf>; Angela Brew, ‘Research and Teaching: Changing Relationships in a
Changing Context’ (1999) 24(3) Studies in Higher Education 291, 291.
Neumann, above n 3, 167; Jane Robertson and Carol Bond, ‘Experiences of the
Relation between Teaching and Research: What Do Academics Value?’ (2001)
20(1) Higher Education Research and Development 5, 12.

Svein Kyvik and Jens-Christian Smeby, ‘Teaching and Research: The Relationship
between the Supervision of Graduate Students and Faculty Research Performance’
(1994) 28 Higher Education 227, 228.

Jenkins, above n 135, 9; Alan Jenkins, ‘The Relationship between Teaching and
Research: Where Does Geography Stand and Deliver?’ (2000) 24(3) Journal of
Geography in Higher Education 325, 326.

R Griffiths, ‘Knowledge Production and the Research-Teaching Nexus: The Case
of the Built Environment Disciplines’ (2004) 29(6) Studies in Higher Education
7009.

10 Tbid,
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Healey adds to these three categories another model: research-
tutored teaching. Under this last model, the curriculum is designed
to push learners to be participants. This will emphasise students’
writing and analytical skills.'*' The risk that arises from this strategy
is that the academic may run the risk of being accused of relying
on their students for free research assistance or that they are taking
students’ ideas and publishing them as their own. Consequently, care
needs to be taken when implementing this model.

These four models are represented in Figure 1. Figure 1 highlights
the fact that each of the four models may have a different emphasis.
Some emphasise research content while others focus on research
processes and problems. These models may, further, be student
or teacher focused. Lastly, the learning and teaching practices of
academics may be a mixture of these four models.'*

1 Curriculum Informed by Contemporary Research

In order to be admitted to practice as an Australian lawyer, the
Bachelor of Laws (LLB) undertaken must include the Priestley 11
subjects."* In a number of subjects taught in an LLB, particular
topics must be covered, making the curriculum rather prescriptive.'*
However, this does not mean that the content of the Priestley 11
subjects cannot be informed by contemporary research relating to
those subjects. As Terenzini noted, ‘learning occurs best when it is
“situated”, when the challenge encountered has real meaning in a
real context’.!4¢

An academic’s teaching should not be solely oriented toward
transmitting the content of a subject to students. It must also be
explicit about the conceptual context and the manner in which new
knowledge complements existing knowledge.'*” This will be easier
to achieve if the academic has conducted research in the area he
or she is teaching in and has a good grasp of the concepts being
taught. This, in turn, will encourage authenticity in teaching, as such

192 Tbid.

143 Alan Jenkins and Mick Healey, ‘Institutional Strategies to Link Teaching and
Research’ (2005), 21, <http://textweb.livjm.ac.uk/partnership/collab_partner
docs/pf jan 07 martyn stewart jenkins and healey.pdf>.

These eleven law subjects, required to be successfully completed for candidate
status for admission into practice as a legal practitioner in Australia, are named
after the Law Admissions Consultative Committee (commonly known as
the Priestley Committee since it was chaired by L J Priestley) which in 1992
determined the minimum academic study requirements for legal practice. The
subjects are as follows: administrative law; criminal law; evidence; contract law;
equity and trust law; civil procedure; company law; constitutional law; land and
property law; tort law; and legal ethics.

145 See for example, Legal Professional Admission Rules 2005 (NSW).

146 patrick Terenzini, ‘Research and Practice in Undergraduate Education: And Never
the Twain Shall Meet’ (1999) 38 Higher Education 33, 35.

Shore, Pinker and Bates, above n 100, 22; Roger Lee, ‘Research and Teaching:
Making or Breaking Links?” (2004) 12 Planet 9, 9; Brew and Boud, above n 82,
268.
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authenticity is developed with the experience that the academic gains
over time. !

Cranton noted that for an academic to become an authentic teacher,
‘we first must understand our Self — our basic nature, preferences,
values, and the power of our past experience.’'* To develop this set
of elements of ‘Self’, the specialisation of academics is necessary
as the knowledge gained from such specialisation may allow the
academics to discover who they are and how they are different from
others. A sense of self is then developed and it may empower the
academics to present themselves authentically in the classroom. This
will help them be more open to engage in discourse and to accept
other alternatives as they have a good grasp of the subject they are
teaching.'™

In law, this is particularly important, since the law changes with
‘changing times’.!>! Consequently, it is essential for academics to
discuss and for students to understand not only the content of the law
atany given time, but also the theories and policies that may shape any
future reforms. For instance, the content to be covered in the subject
of company law is specifically outlined in the Priestley 11. However,
keeping students informed of the latest research developments in this
area is crucial as the laws regulating corporations, like other laws,
keep evolving with changing times and circumstances. For example,
when teaching the topic of directors’ duties, discussing the latest
cases, proposed law reforms or latest research papers may provide
the students with an insight into the development of the law in this
area and future reforms that may affect directors. Further, it will
help students link the legal concepts taught in class with practical
application of those concepts. This may provide students with an in-
depth analysis of the different issues that may arise from application
of the law. The students’ approach to learning may also move from
a surface approach to a deep approach, thereby equipping them
with the necessary tools to ‘cope with the rapid rate of change that
characterises many areas of the law’.'*?

Such a mode of teaching may start off as being research-led. The
curriculum content may be dominated by the academic’s research
interest, and information transmission may be the main mode of

148 Patricia Cranton and Ellen Carusetta, ‘Developing Authenticity as a Transformative
Process’ (2004) 2(4) Journal of Transformative Education 276; Patricia Cranton
and Ellen Carusetta, ‘Perspectives of Authenticity’ (2004) 55(1) Adult Education
Quarterly 5, 8.

149 Ppatricia Cranton, Becoming an Authentic Teacher in Higher Education (Krieger
Publishing Company, 2001) vii.

10 Ibid, 101, 106.

151 Esquilo Aeschylus, Suppliant Maidens- Persians- Prometheus- Seven Against

Thebes (Herbert Weir Smyth trans, Harvard University Press, 1996) vol 1, 419

[trans of: Opéoteta (first published in 458BC)].

Paula Baron, ‘Deep and Surface Learning: Can Teachers Really Control Student

Approaches to Learning in Law’ (2002) 36(2) The Law Teacher 123,124,

152
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teaching.'>* However, this method of teaching may move towards
research-based teaching if the academic adopts a student-centred
approach to teaching. For example, inquiry-based teaching may
be embedded within the curriculum. Students will then learn from
inquiry-based activities.'** In such instances, the integration between
teaching and research will be even greater as a consequence.'>

2 Developing Research Skills in Learners and Engaging
Students in Research

In some cases, the research conducted by an academic will be
very specialised, which means that the academic will be less able
or perhaps not at all able to share his or her research findings with
students.'* However, this should not be viewed as an impediment
to integrating teaching and research, as the research experience of
the academic may nevertheless be drawn upon to develop his or her
students’ own research skills. For example, Vygotsky noted that,
through a teacher’s guidance, students can perform tasks that they
could not achieve on their own. This relates to the concept of the
‘zone of proximal development’, which bridges the gap between
the existing knowledge of a person and the discovery of new
knowledge."”” Consequently, the academic may build on students’
existing knowledge to develop their research skill.

Teaching students research processes may be beneficial, as
this builds on their existing knowledge and provides them with
the necessary tools to discover new concepts and develop a better
understanding of the legal theories that may apply to particular
scenarios.'”® As Bond and Le Brun pointed out:

Thus the learning in Law is not simply the transmission of content or the
facilitation of learning. It involves our active intervention to help students
learn. If we wish to help students become skilled, lifelong learners who
seek a transformative approach to their learning, then we must model
a transformative approach in our teaching. We must set up a learning

153 Healey, above n 117, 70.

'3 Tbid.

155 Rachel Spronken-Smith and Rebecca Walker, ‘Can Inquiry-Based Learning
Strengthen the Links between Teaching and Disciplinary Research?’ (2010) 35(6)
Studies in Higher Education 723.

Smeby, above n 85, 6.

Lev Vygotsky, Mind in Society: The Development of Higher Psychological
Processes (Harvard University Press, 1978), 87-8; Margaret Gredler,
‘Understanding Vygotsky for the Classroom: Is It Too Late?’ (2012) 24 Education
Psychology Review 113, 119.

Erica Sainsbury and Richard Walker, ‘Same Words, Different Meanings: Learning
to Talk the Scientific Language of Pharmacy’, Angela Brew and Judyth Sachs
(eds) Transforming a University: The Scholarship of Teaching and Learning in
Practice (Sydney University Press, 2007), 14, 15.
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context in which students may challenge our conceptions and their own:
one in which they construct their own knowledge frameworks.'>

Adopting a research-oriented approach may emphasise the
processes by which knowledge is produced,'® which may in
turn allow learning to be conducted in the ‘zone of proximal
development’.'®! This may provide the students with an opportunity
to become familiar with the content of the law and may ultimately
lead them to develop their capacity to critically analyse certain
concepts. Teaching is accordingly viewed as a process of facilitating
students’ construction of knowledge.'®?

If an academic takes a more student-centred approach, students
may additionally experience active learning by relying on the
research skills they have acquired to conduct research in a particular
area.'® This may be achieved through the adoption of a research-
tutored approach to teaching.'® To ensure that this takes place,
learning activities that encourage critical thinking about legal issues
may be developed through the introduction of innovative forms
of assessment.'® Such types of assessment may be aimed toward
reflective practices.!* They may be designed to achieve engagement
of autonomous learning with a view to developing students’
understanding ‘in the context of their previous experience, knowledge
values and beliefs’.!” Accordingly, developing the students’ research
skills and allowing the students to conduct research will enable
learning to take place in the ‘zone of proximal development’. Such
an approach may also allow research practices to be embedded
within the curriculum.

B Cultural Change: Valuing the Scholarship
of Teaching

While a number of studies have argued that research enhances
teaching, only a handful have considered the ways teaching may

159" Carol Bond and Marlene Le Brun, ‘Promoting Learning in Law’ (1996) 7 Legal

Education Review 1, 28.
160 Healey, above n 117, 70.
161 yygotsky, above n 157, 88.
162 1 ight, Cox and Calkins, above n 41, 30.
163 Healey, above n 91, 191.
164 Healey, above n 117, 71.
165 Carole McCartney, ‘Liberating Legal Education? Innocence Projects in the US
and Australia’ (2006) 3 Web Journal of Current Legal Issues, <http://webjcli.ncl.
ac.uk/2006/issue3/mccartney3.html>.
For more information about the use of reflective practices in legal education,
see Karen Hinett, Developing Reflective Practices in Legal Education (2002)
UK Centre for Legal Education, http://www.ukcle.ac.uk/resources/personal-
development-planning/reflection/.
Kelly Burton and Judith McNamara, ‘Assessing Reflection Skills in aw Using
Criterion-Referenced Assessment’ (2009) 19 (1-2) Legal Education Review 171,
174.

166
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enhance research; certain studies find that while research influences
teaching the influence is only one way.'®® As noted in Table 1, it is
possible for teaching to have a positive impact, a negative impact,
or no impact on an academic’s research, regardless of the impact of
the academic’s research upon their teaching. A negative impact may
be likely if the academic considers teaching to be a routine function
that may be carried out by almost anyone.'® If this is the case, an
academic’s teaching is unlikely to inform his or her research. This
would be especially likely if research output is seen as an end in itself,
and a narrow definition of teaching is adopted. Such interpretations
of research and of teaching may lead to an erosion of the positive
nexus between teaching and research.'”

However, as explained previously, teaching can instead be seen
as a scholarly enterprise that ‘builds bridges between the teacher’s
understanding and students’ learning’.!”' When institutions encourage
academics to view teaching as a form of scholarship as valuable as
research, a positive nexus between teaching and research is more
likely to be achieved.

1 Teaching Informing Personal Research

An academic can choose to view teaching not as a chore but as
a way to improve his or her research. To teach effectively, a person
must research the area that she or he is going to teach. Accordingly,
an academic’s preparation of lectures may inform his or her research
as questions may be raised regarding different issues that may lead
to further research and even publication.!” Further, being required
to teach a topic or subject area that is not familiar may broaden the
mind of the academic, encouraging them to research new areas or
connect new ideas to their existing research.!”

168 This point is discussed in more details in Part D of this article: ‘What Does This
All Mean?’. See also Smeby, above n 85; Esther Gottlieb and Bruce Keith, ‘The
Academic Research-Teaching Nexus in Eight-Industrialized Countries’ (1997) 34
Higher Education 397; Gerda Wisser-Wijnveen et al, ‘The Relationship Between
Academics’ Conceptions of Knowledge, Research and Teaching: A Metaphor
Study’ (2009) 14(6) Teaching in Higher Education 673; Kevin Grant and Sonia
Wakelin, ‘Re-Conceptualising The Concept of a Nexus? A Survey of 12 Scottish
IS/IM Academics’ Perceptions of a Nexus Between Teaching, Research,
Scholarship and Consultancy’ (2009) 14(2) Teaching in Higher Education 133.
Boyer, above n 109, 23.

Perkins, above n 1, 683.

Boyer, above n 109, 23.

Jan Elen, Sari Lindblom-Ylanne and Mieke Clement, ‘Faculty Development in
Research-Intensive Universities: The Role of Academics’ Conceptions on the
Relationship between Research and Teaching’ (2007) 12(2) International Journal
for Academic Development 123, 133.

Kelly Coate, Ronald Barnett and Gareth Williams, ‘Relationships Between
Teaching and Research in Higher Education in England’ (2001) 55(2) Higher
Education Quarterly 158, 168.
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In addition, the necessity of explaining and communicating
information to students may push an academic to explain things
more clearly than she or he might otherwise have done, which may
in turn provide the academic with a better grasp of a concept.'™ In
such instances, academics may be able to transfer their knowledge
into teaching as well as having a research outcome.'”

Encouraging students’ engagement in class may also be
beneficial, as it may provide students with an opportunity to
challenge the concepts being taught. This, in turn, can lead to the
raising of original questions that may open a new line of enquiry for
the academic to pursue in their research. For example, as one legal
academic has noted:

Of course, sometimes the students would ask questions that your research
colleague would not ask, sometimes there are good questions. Sometimes
they force you to think about something.!”

Consequently, instead of viewing teaching in a negative light,'”’

academics should embrace teaching for the possibilities it offers for
indirect enhancement of their research.

2 Teaching Informed by Research: Developing a Scholarship
of Teaching

Trigwell, Martin, Benjamin and Prosser described five possible
approaches to the scholarship of teaching:
A The scholarship of teaching is about knowing the literature on
teaching by collecting and reading the literature.

B Thescholarship ofteaching is about improving teaching by collecting
and reading the literature on teaching.

C The scholarship of teaching is about improving student learning
by investigating the learning of one’s own students and one’s own
teaching.

D The scholarship of teaching is about improving one’s own students’
learning by knowing and relating the literature on teaching and
learning to discipline-specific literature and knowledge.

E The scholarship of teaching is about improving student learning
within the discipline generally, by collecting and communicating
results of one’s own work on teaching and learning within the
discipline. '"®

174 William Becker and Peter Kennedy, ‘The Influence of Teaching on Research in

Economics’ (2006) 72(3) Southern Economic Journal 747, 753.

175 Lee Shulman, ‘Those who Understand: Knowledge Growth in Teaching’ (1986)
15(2) Educational Researcher 4, 14.

176 Elen, Lindblom-Ylanne and Clement, above n 172, 133.

17T Lin Norton, Action Research in Teaching and Learning: A Practical Guide to
Conducting Pedagogical Research in Universities (Routledge, 2009), 41-2.

178 Keith Trigwell et al, ‘Scholarship of Teaching: A Model’ (2000) 19(2) Higher
Education Research and Development 155, 159.
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These authors note that one strategy to facilitate a positive
integration of teaching and learning and develop a scholarship of
teaching is for an academic to conduct research into the literature
regarding teaching. This research is crucial for effective teaching
as it permits an academic to identify his or her main pedagogical
goals. It is very different from the traditional approach, according to
which ‘the defining characteristic of pedagogical accomplishment
was knowledge of content’.!”

Such research will in turn help the academic to develop the
learning activities and assessments that he or she may wish to
introduce into a subject.'®® A review of the teaching literature will
also allow the academic to evaluate, on a regular basis, whether the
teaching methods adopted are enhancing the students’ experience.'®!
The academic may be able to develop a ‘body of systematic
knowledge’ which may be relied on when teaching; the development
of such a framework will allow the academic to acquire ‘a more
comprehensive and reflective understanding of practice’.'® This will
further allow the academics to publish their findings and they will
then be able to turn their knowledge and research into an output.

3 Teaching Practices Leading to Publications

Shulman described teaching as a community of conversation and
evaluation.' Academics should not view teaching as an isolated
activity, and the status of teaching must be changed from ‘private to
community property’.'8* A greater willingness by teachers to share
details of their teaching experiences will result in the publication
of more general or personalised accounts of teaching. An academic
who writes about their teaching is not only able to study the research
about teaching but is also able to produce original knowledge about
it.!® Kift described this experience as follows:

I was comforted also that I was contributing to my own discipline’s
‘pedagogical content knowledge’; the pedagogy of legal education. '8¢

179 Shulman, above n 175, 7.

180 Easteal, above n 134, 532.

181 Thid.

82 Jan Ginns et al, ‘Begining Teachers Becoming Professionals through Action
Research’ (2001) 9(1) Educational Action Research 111, 113.

Lee Shulman, ‘Teaching as Community Property: Putting an End to Pedagogical
Solitude’ (1993) 25 Change 6.

Ibid, 6.

Gary Fenstermacher, ‘The Knower and the Known: The Nature of Knowledge in
Research on Teaching’ (1994) 20 Review of Research in Education 3, 7.

Sally Kift, ‘Integrating a Sustainable Academic Career Around Scholarly Learning
and Teaching Activities’ in Ian Hay (ed), Inspiring Academics: Learning with the
World's Great University Teachers (Open University Press, 2011) 174.
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Opportunities to publish one’s insights and findings regarding
one’s own teaching will not only mean that teaching is informed by
research; it will also mean that teaching is ‘research at all levels’.'s’
Academics can translate their teaching practices into academic
writing. As a consequence, the activities of teaching and research
will no longer be deemed to be two different enterprises, competing
for each academic’s time, energy and commitment; instead, they will
complement each other.

V CONCLUSION

The existence of a positive nexus between teaching and research
cannot be assumed. Instead, a positive nexus must be deliberately
constructed and embedded within the culture of law schools. It is
not enough for law schools to merely claim that they support the
existence of such a nexus between teaching and research. The
positive integration of research and teaching requires institutions and
academics to be proactive.

In seeking to achieve the integration of teaching and research,
one of the first steps that can be taken is for an institution to adopt
broader and more inclusive definitions of teaching and research. This
can lead to recognition of the value of the scholarship of teaching,
which in turn can lead to a change in the reward system of the
institution as more emphasis is put on teaching and its importance
within academia. Teaching and research can be further integrated by
introducing the latest research and the development of research skills
into the curriculum, and by encouraging academics to recognise the
connections between their research and their teaching, and to engage
in research about their teaching.

In the end, it is up to the institutions and the academics to take
deliberate steps to create a positive nexus between teaching and
research. In the ongoing academic conversation about the teaching-
research nexus, the focus should no longer be upon whether a positive
nexus exists between these two activities. The new focus should be
upon how a positive nexus between teaching and research can be
implemented and enhanced.

187 Robertson, above n 170, 550.
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