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A Dilemma  

The academic noticed that once again the assistant vice 
chancellor was off overseas to market the university’s courses. 
She turned and went down the corridor to her office where 
seemingly hundreds of Asian students waited to seek extra 
assistance with their studies. “The students are certainly keen,” 
she thought, “but just when am I going to get any research 
done?”  

“The general benefits for Australia’s foreign relations which 
flow from the current overseas students program will extend also 
to these new arrangements.. .Such arrangements will also 
encourage an entrepreneurial spirit amongst institutions, with the 
possibility of generating earnings from exporting educational 
services in this way.”1  

Example 12  

The decision by the Australian Department of Trade in 19853 to 
allow Australian tertiary institutions to offer places to Full Fee 
Paying (FFP) international students, following the release of the 
Goldring4 and Jackson5 Reports, resulted in large numbers of FFP 
students studying in Australian institutions. By 1991 such students 
had increased to 34,408.6  

The nature of Australia’s objectives in its international 
education programs (discussed by Harris and Jarrett7 and others,8) 
vary considerably. In general, for sponsored students there is an 
expressed policy that “education and training programme(s are) 
designed to assist recipient countries to develop the human 
resources needed for their economic and social advancement…(and 
which might draw on) areas where Australia can offer a high 
standard of relevant expertise.”9 Harris and Jarrett10 further 
discussed the focusing of this aid program by the International 
Development Program of Australian Universities and Colleges. On 
the other hand, for Full Fee Paying students, the Jackson Report11 
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recommended that “Education should be regarded as an export 
industry in which institutions are encouraged to compete for 
students and funds.” This more entrepreneurial approach to higher 
education, subsequently adopted by the Government, has since 
been applied to the export of education to overseas countries and 
now is the main aspect of the international education program.12  

The importance of exporting quality education to Asia should 
not be underestimated. Apart from the vast financial inflow13 which 
accrues to higher education, if international students return home 
convinced that Australia is mainly interested in the money their 
fees provide, or they are not getting value for money, then it is 
conceivable that Australia’s international reputation might be 
harmed. Findings14 indicate that there is a significant number of 
international students who return home with such negative opinions 
of Australian higher education offerings.15  

Nevertheless, although some Australian academics are 
generally aware that the increase in international student numbers 
has changed the ethnic composition of the student body, and 
thereby the complexities of their teaching response, few would be 
aware of the broader demographic changes which have resulted 
from an increase in the numbers of domestic ethnic minority 
students. While the complete ethnic composition and/or 
identification of all domestic students is unknown, the best 
indication of this comes from DEET statistics concerning the 90 
languages spoken in students’ homes. These indicate that 103,175 
domestic students, or 19.3% of university students, speak a first 
language other than English in their homes.16 Table 1 demonstrates 
that when the statistics on the number of international students are 
added to those of domestic ethnic minority students, such students 
represent 25.7% of the student population.  

The inclusive 25.75% figure means that the cultural diversity of 
the Australian university student population has increased to such 
an extent, that there is a growing need for universities and 
academics to consider seriously whether this demographic change 
has caused problems for faculty members and whether they need 
develop policies and practices which respond to this ongoing 
change in ways previously not considered or practised.17  

In this paper there is an attempt to explore questions related to 
the nature and scope of the academic’s concerns and responses to 
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cross cultural students. In the main, the findings presented here 
refer to responses to international students (IS), but it is also 
posited that such findings might apply to Domestic Ethnic Minority 
Students (DEMS). 

TABLE 1:  The 1991 Ethnic and Linguistic Composition of 
Australian University Students  

Total Number of Students Country of Birth  

A total of 534,538 University 
students 
388,822)  

 
 
Australia 

32,862)=421,684 (78.8%)   English Speaking countries  

78,446) 
34,408)=112,854 (21.2%) 

NESB countries  
+IS students  

 Language in the Home  

431,363 English  

103,175) (19.3%) Other than English  

34,408)=137,583 (25.7%) +IS students 

RESPONSES IN AUSTRALIAN UNIVERSITIES  

Research to date18 has identified a number of responses in 
Australian higher education to the changed nature of the student 
body, including the Australian Vice Chancellor’s Committee’s 
Code of Ethical Practice ,19 the various English Language Intensive 
Course for Overseas Students (ELICOS);20 the introduction of a 
special education “Foundation course”21 which allows international 
students to complete their year 12 certificate in Australia, and the 
Department of Education, Employment and Training’s 
commissioned projects, both at the National Centre for Cross-
cultural Curriculum and Staff Development at Flinders University 
and at the University of Canberra. The first project introduced 
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activities in the fields of course evaluations, training programs for 
faculty in curriculum development and the design of materials for 
cross-cultural lectures.22 The second project, conducted by the 
author, initiated activities in designing and offering training 
workshops for faculty teaching international students.23 In addition, 
personnel at the University of New South Wales are developing 
curricula for use in general teacher training with reference to 
Aboriginal culture. These are just few examples of current 
developments in Australian universities. White et al also noted that 
“a surprisingly large number of institutions are developing new 
courses in response to perceived overseas demand”.24  

Nevertheless, apart from other examples which might arise 
from the extensive study currently being conducted by the author, 
the bulk of the examples available deal with issues and problems 
experienced by international students, rather than with problems 
experienced by faculty members teaching such students. This 
imbalance in the response of higher education might have as its 
genesis the complex issues associated with what administrators 
expect academic staff to be able to do in their teaching roles.25 
There appears to be a justifiable assumption that faculty members 
should be knowledgeable in their fields of expertise. It has also 
been assumed, until recently, that academics should be able to (and 
can) communicate with their students. The next logical assumption 
has been that such faculty members should be able to (and can) 
teach all types of students, including cross cultural and 
international students. While many faculty members are able to 
fulfil all of these requirements, others have not performed as well.26 
Nevertheless, a comparative lack of activity in the field of tertiary 
teaching has also stemmed from higher education’s practice of not 
interfering in the performance of its faculty members unless 
circumstances warrant it.  

STAFF CONCERNS  

Current research has found,27 however, that problems which 
faculty members have experienced are wide ranging and tend to 
pervade throughout this field of teaching contact. Some of these 
relate closely to the Code of Ethical Practice28 put forward by the 
Australian Vice Chancellor’s Committee. This document set 
forward a number of guiding principles for the conduct of higher 
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educational institutions which entered into programs for exporting 
education. Table 2 sets out some of the requirements found in this 
document.  

TABLE 2:  The AVCC’s Code of Ethical Practice  

The AVCC’s Code of Ethical Practice seeks to set  
out some of the requirements to which all  
co-operating institutions exporting education must  
agree. Amongst these are:  

“that the potential benefits of full-fee paying overseas  
students who choose to study in Australia are fully  
realised for both the students and the host institutions.”29  

that a commitment be given based on the premise  
of “value for money”30 and that such a  
commitment include  
 
“consistent and caring procedures in the recruitment, 
reception, education and welfare of overseas students.”31  

Other requirements include a commitment to “the  
maintenance of academic standards in Australian  
institutions.”32  

Complying with these and other requirements has caused 
academic staff to experience numerous concerns and dilemmas. In 
the interviews carried out in several universities in the 1991 
study,33 fifty two per cent of staff said they were having problems 
teaching and assessing international students.  

A Dilemma  

“Listen here,” said the academic, “this Chinese student came 
here to get our qualifications. As a far as I am concerned, she 
needs to learn how to study in Australia and how to listen to my 
lectures. I am not going to slow down”  

“Institutions should…promote the successful adjustment by 
overseas students to life and study in Australia (and) develop 
training programs appropriate to the different levels of 
involvement and responsibility among staff” (AVCC, 1987, p. 
8–9).  

Example 2  
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DILEMMAS FACED BY FACULTY  

For many academics it is a new experience to have to interact 
across cultures of a diverse nature. Most have been overseas as 
scholars, or as tourists, but few have lived for an extended time in 
another country in which a non-European language was spoken, or 
in a society where Western culture was not practised.34 The 
presence of cross cultural and international students in their classes, 
therefore, has caused a considerable number of them to encounter a 
type of culture shock experience, in which they have been forced to 
question their beliefs and teaching practice. This in turn has led 
them to face the proverbial “horns of the dilemma”. By way of 
example a number of problems and eighteen such dilemmas 
mentioned by academic staff in the 1991 study are presented for 
consideration, but first consider what should be done in the 
following example.  

A Dilemma  

The middle eastern student who suddenly stood before him 
announced in broken English that he had come to study for his 
PhD. “Yes,” said the student, “my parents and I have signed 
important mortgage papers on their house for the government, 
so that if I fail my studies they will take our house.”  

Two weeks later the Dean had still not replied to the academic’s 
request for guidance on this life or death matter.  

“What should I do?” he mused. “The university has already 
taken the student’s fees, but if he goes back a failure his parents 
will lose everything. Should I write his thesis? or … “  

Some staff believe that many sympathetic academic staff are 
going to unusual lengths to ensure that overseas students succeed 
in their studies, with a few actually writing essays or theses35 for 
students.  

Example 3  

PROBLEMS RAISED BY ACADEMIC STAFF  

1.  They believed that a significant number of international 
students were getting through to university study with 
inadequate English proficiency, and that this would mean that 
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they would not be able to cope with tertiary studies in 
Australia.36  

2.  They added that students should develop their English and 
cultural understanding more before coming to Australian 
studies and be encouraged to change their approach to 
education to fit the new education setting.  

3.  They believed that many sympathetic academic staff were 
going to unusual lengths to ensure that international students 
succeeded in their studies.  

4.  They complained that student numbers had increased but 
numbers of faculty members had stayed the same, 
consequently they found that the time demands on them had 
increased dramatically.  

5.  They were concerned that the financial gains which had come 
from fees had not benefited those who primarily carried the 
extra load of teaching, but had sometimes benefited more 
senior staff and administrators.  

6.  Finally, staff suggested that many of them were never trained 
to teach in the first place and now, due to the changes in the 
student body, teaching had become even more complex.37  

   In short, the arrival of international students would appear 
to have placed academics in the difficult situation of having to 
teach students who, in their estimation, were not adequately 
prepared for study in an English speaking university. They 
also considered that they are under-resourced for this very 
demanding task and that they have not been adequately 
prepared to cope with the task of teaching them.  

  Many types of dilemmas (see Table 3) are experienced by 
faculty members on a daily basis. They include: problems of 
cross cultural behaviour in the area of interviewing 
international students; whether it is appropriate to ask 
international students to contribute in tutorials; how does one 
cope with cases of plagiarism; what is to be done when 
international students can not cope with the language 
requirements of thesis writing, and, what does one do when 
one’s head of department encourages one to upgrade the 
marks of international students?  

A Dilemma  
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The Chinese student sat there fuming over all the problems he 
was experiencing. He did not understand why he had to study 
this piece of equipment which would be irrelevant to his people 
back in China; he did not understand why he had to learn about 
the control of kangaroos and he did not like keeping to the 
course timetable. “I will never recommend this course to 
anybody else,” he thought. “Just let me get home.”  

Example 4  

TABLE 3: Seventeen Dilemmas Experienced by Academics 
when Teaching International Students  

Faculty members question:  

1 Should they alter their styles of speaking?  

2 Should they alter their styles of teaching?  

3 Should they alter their styles of assessing?  

4 Should they adjust their course requirements?  

5 Should they change the content of their courses?  

6 Should they give greater assistance to international students?  

7 Will changing the nature of their teaching, assessment and 
content reduce the quality of their degrees?  

8 Should international students take other courses?  

9 Should international students take university classes specially 
designed for them, so that they, do in fact, gain maximum 
benefit from their studies?  

10 Should international students complete the same university 
courses, under the same conditions, as local students?  

11 Should they insist that international students meet the same 
standards they maintain and apply for local students?  

12  Should there be a hidden curriculum for international 
students, whereby sufficient reductions of standards are 
made, so that such students pass their courses and 
consequently, international student funds are preserved?  

13 What will happen to courses should international students 
suspect that standards have been adjusted and they are not in 
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fact taking out the same qualification as domestic students, 
and consequently, move to other universities?  

14  Should various types of adjustments be kept hidden from 
other interested bodies?  

15  Should the language and academic entry standards be 
tightened to ensure that international students meet exacting 
requirements, even thought this might result in the loss of 
funds?  

16  Should academic staff teach international students without 
the University first giving them extra training in this field of 
cross culture teaching?  

17  Should their university courses be promoted on the 
international market without their agreement?  

WHY DO FACULTY EXPERIENCE THESE DILEMMAS?  

It is justifiable for academic staff to question the need for 
changes in their response to cross cultural and international 
students. After all, they may argue that these students come here to 
get Australian degrees. Academics, in the 1991 study, also argued 
that there is no reason why they should change because the success 
rate of international students is sufficient to warrant a continuation 
of the status quo. Others argued that international students have 
demonstrated an ability to cope with the language and learning 
difficulties they face.  

A Dilemma  

The academics were arguing with their Dean. “No, we will not 
change these students’ marks. Twelve out of the fourteen 
international students have failed the exam. They did not answer 
the question correctly and we don’t care whether or not the 
money will stop flowing into the university. We have to maintain 
our standards.”  

The AVCC Code of Ethical Practice states, “The marketing of 
education services overseas should be consistent with the 
maintenance of academic standards in Australian institutions… 
Selection criteria for overseas students should be such as to 
maintain the institution’s academic standards and to encourage a 
high success rate.”38  

Example 5  
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It is possible, however, that the main reason why faculty 
experience such difficulties might be focused on the nature of the 
rapid changes which have occurred in this field of education. The 
Full Fee Paying Program is of relatively recent origins39 and it is 
therefore to be expected that faculty are generally unprepared to 
cope with teaching across cultures. Many academics, however, who 
have travelled to relevant overseas countries, or have studied or 
carried out research in such areas of the world have experienced 
less difficulties with teaching international students.40 It would 
appear, therefore, that if the academics’ preparation includes in-
depth training or experiences of other cultures and societies, this 
enables them to teach with a mental-set which predisposes them to 
effective teaching across cultures. This might be referred to as an 
ethnogogical approach to teaching41 (see following discussion for a 
definition of this term). Each of the dilemmas mentioned above and 
those presented as examples throughout this paper, have no one 
specific solution or answer. Although it is possible to run 
workshops in which people are instructed in how to cope with 
particular problems, there are so many problems and each one tends 
to be so unique that specific answers are not always possible. A 
much better solution would be to train faculty in the rudiments of 
cross cultural interaction and thereby prepare them to deal with all 
and any difficulties or dilemmas which might arise.  

By way of example, it is argued here, that when a primary 
school teacher enters a class of primary school children, the 
teacher’s training, or some other experience, predisposes him or her 
to enter with a predisposition which takes into account that the 
students are children. This leads the teacher to make various 
adjustments to his or her adult behaviour so that communication 
with children might be more effective.42 These adjustments include, 
amongst other matters, modifications of his or her spoken and 
written language, modifications to his or her use of body 
language, and modifications to the teacher’s frame of reference 
to the real world. Similarly, when a teacher enters a class of 
teenagers or adults there is an initial adjustment by the teacher 
which accounts for the type of student body to be taught. In this 
way, a plateau of communication is established which enables 
the teacher to address the audience more effectively. When 
these adjustments do not occur, or where there are issues which 
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prevent them from occurring, then information exchange is less 
effective. For instance, teachers are sometimes criticised for 
being unable to relate to the socio-economic levels of their 
students,43 or they are of a different gender to their students.44 As a 
result, they may use a variety of English which is too complicated, 
or they may refer to matters of which the students have little 
knowledge, or they address matters with a bias which clashes with 
those of their students. By way of comparison, when university 
faculty interact with international cross cultural students, or with 
domestic ethnic students, there is a need for them to approach this 
task with a mind set which predisposes them to teaching across 
cultures.  

THE SCOPE OF ETHNOGOGY  

Ethnogogy, a term coined here in an attempt to encapsulate 
the concepts being dealt with, is defined as the science of 
teaching across cultures. Ethnogogy has considerable relevance 
to all levels of teaching, including university teaching, in 
countries where societies are no longer monocultural. In all such 
complex teaching situations it is apparent there is a need for 
academics and teachers to teach with a constant state of awareness 
that they are teaching across cultures. Pedagogy is defined as “the 
science of teaching,”45 but more particularly refers to teaching 
children, while Androgogy is defined as the science of teaching 
adults.46 Ethnogogy is a concept which is inclusive of both 
pedagogy and andragogy, but specifically deals with teaching 
across cultures. It is based on at least the following parameters:  

1.  An understanding of the concept of culture, and an 
understanding of other cultures, both specifically and 
generally.  

Appropriate preparation for faculty, in this arena, would be for 
them to have studied the concept of culture, as it is espoused 
through anthropology, sociology and sociolinguistics and/or for 
them to have actually lived with culturally different peoples or to 
have studied such peoples.  

Although this might be seen as idealistic and yet another call for 
the broader training of university students, it would be possible to 
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introduce a series of seminar/workshops for all academics teaching 
international students, and in this way introduce faculty members to 
this and other aspects of ethnogogy.  

2.  An understanding of the nature of learning in a cross 
cultural environment.  

The research supports the view that the ethnic minority 
students’ approach to academic learning has generally been one 
characterised by the manner of learning acquired in their own 
cultures and countries.47 The characteristics of those styles of 
learning might be generally inappropriate for studies in foreign 
learning settings. For instance, international students might have 
come from an educational background which required them to 
remember verbatim what was presented in lectures. Should these 
students now find themselves in an Australian university course 
which requires them to critically appraise lecture information and 
to present only their conclusions and observations, they may find 
this difficult to accomplish.  

This area, therefore, would cover those fields termed cognitive 
styles, learning styles, and learner expectations from a cross 
cultural perspective. It would also provide faculty with information 
on the different types of education systems experienced by their 
students. It would seek to inform faculty as to the nature of 
adjustments which students and staff need to make in order for 
students to cope with learning in the host academic setting.  

3. An understanding of how cross cultural sensitivity, 
tolerance and acceptance develop in a multicultural setting 
and how teachers may develop attitudinal change towards 
their students.  

Research48 which sought to evaluate the different types of 
reactions of academics to international students found that those 
staff members with wider international experience reacted more 
sympathetically to such students than those without such 
experience. Such reactions did not reduce the standards of their 
courses, but did enable the students to overcome many of the 
difficulties which they faced when studying across cultures and 
across languages. For instance, academics who were aware of the 
time it takes to translate between languages in an examination 
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setting, or were aware of the problems associated with 
remembering vast amounts of textual information in a second 
language for examination use, offered students open-book 
examination formats, or simply gave students more time to 
complete examinations.  

4.  An understanding of the dynamics of language 
communication in a cross cultural setting  

This area would seek to give faculty an awareness of their own 
use of language, an awareness of the language of their subject area 
and an awareness of the language abilities, differences and 
limitations of their students. It would cover the listening, speaking, 
reading and writing language competences required by the students 
in order to cope with the teaching and assessment demands of their 
studies. It would also clarify to faculty how they might assist these 
students with their language problems, even though staff may not 
be language specialists.  

Other areas which might be included here would deal with 
information concerning the nature of how a second language 
develops in a dynamic university setting and what academics might 
do to assist this process. It would also include information on 
language assessment and the types of language tests, for instance 
the IELTS (International English Language Testing Service) test, 
which these students have undergone prior to entering Australia. 
The 1991 research demonstrated that academics remained sceptical 
of the language assessment process despite the improved IELTS 
test currently being used.  

5.  An understanding of the cross cultural perspectives of 
teaching, and, more particularly, of andragogy, or the 
teaching of adults.  

Any activity in the field of communication in a formal or 
informal learning setting needs to be well informed as to the 
rudiments of teaching. This area would therefore include all aspects 
of teaching normally covered in a tertiary training unit, but would 
emphasise the teaching processes of teaching adults.  
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6.  An understanding of the relevance of cross culturalism to 
curriculum design  

This area would cover the nature of overall course design, 
course focus, course content, content appropriateness, unit 
organisation and difficulty of course progression. This information 
would allow faculty to address the complexities of their own 
courses for international and minority students and the problems 
with which the students are thereby confronted.  

7.  An understanding of the cross cultural perspectives of 
course presentation and assessment.  

This area would cover the significance of the differences in how 
information is taught in the students’ previous education systems 
and how it is taught in the host institutions. It would include 
activities as to the comparative effectiveness of the use of lectures, 
tutorials, seminars, libraries, interviews, field trips, practicals, and 
computers for use in teaching international students.  

Research carried out by the author and associates49 has found 
that not only does each course present a different array of 
information delivery channels, but also that, for the most part, 
international students are unfamiliar with these communication 
techniques and therefore, face confusing and frustrating 
experiences while attempting to identify where and how 
information is being presented, and which information is more 
relevant than other information.  

This area would also cover the significance of the differences in 
how information is assessed in the students’ previous education 
systems and how it is assessed in the host institutions. The 
unfamiliarity of this new experience for many international 
students constitutes one of the main hurdles to the students’ 
success.  

8.  An understanding of the types of self development which 
are possible within the context of a cross cultural interaction.  

Academic staff development needs to take account of the staff 
members’ current approach and/or attitude to teaching international 
students and shown ways of developing insights which might assist 
the member to communicate more effectively.  

It has been noticed that attitudes held by individuals or groups 
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of people of one ethnic group towards other individuals/ or groups 
of people of another ethnic group might/or tend to undergo change 
in a progressive manner.  

A Developmental Model of Intercultural Sensitivity put forward 
by Bennett50 (see Table 4) addressed this question in some detail. In 
that model Bennett posited six stages of the development of 
cultural sensitivity: Denial of Difference, Defence against 
Difference, Minimisation of Difference, Acceptance of Difference, 
Adaptation to Difference and Integration of Difference. He noted 
that the implications of the model are: 1. moving people towards 
greater cultural awareness and acceptance may mean that they will 
develop more critical and hostile defensive attitudes before 
reaching more accepting stages. 2. introducing skill development 
too early relative to a person’s developmental stage may be 
counterproductive, and 3. in intercultural training it is important to 
be clear about what we are trying to achieve.  

TABLE 4: An Adaptation of Bennett’s Model Towards 
Academic Interaction and Development  

Bennett’s Categories Phillips’ Categories  

Levels of Sensitivity  Academic Levels of Response  

1. Denial of Difference Academics’ Unawareness of 
Problems  

No recognition of cultural 
difference because of isolation or 
international separation.  

Unwillingness to change because 
of lack of experience and/or 
knowledge.  

2. Defence against Difference Academics’ Ethnocentric Concerns  

Recognition of cultural difference 
coupled with negative evaluation 
of most variations from native 
culture.   

Complete unwillingness to change 
anything for fear of disturbing 
norms and standards. 

3. Minimisation of Difference   Academics’ General Awareness of 
Problems 

Recognition and acceptance of 
superficial cultural differences … 
while holding all human beings are 
essentially the same.  

Willingness to change, but only 
because every student has the 
problems.  

MAJOR CHANGE HAS OCCURRED  
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4. Acceptance of Difference Academics’ Intuitive Response  

Recognition and appreciation of 
cultural differences in behaviour 
and values.    

Willingness to change within the 
bounds of human behaviour. 

& the Academics’ Informed 
Response 

Acceptance of cultural differences 
as viable alternative solutions to 
the organisation of, university 
expectations.  

Willingness to change within the 
bounds of human existence.  

5. Adaptation to Difference Academics’ Organisational 
Response  

Development of communication 
skills that enable intercultural  
communication. Effective use of 
empathy… to understand and be 
understood across cultural 
boundaries.  

Willingness to make fundamental 
changes without fear of losing the 
quality of what is changed. The 
development of empathetic 
responses.  

6. Integration of Difference Academics’ Response Based on 
Awareness of Different Education 
and Cultural Systems  

The internalisation of bicultural or 
multicultural frames of reference. 
Maintaining a definition of identity 
that is “marginal” to a particular 
culture. 

Complete willingness to make all 
types of changes because of cross 
cultural knowledge and a 
realisation that such changes will 
not effect the essential quality of 
the university award. 

 
 
Table 4 seeks to adapt Bennett’s51 model and apply it to the 

types of academic reactions and attitudes which have been 
observed in this study.  

It is important, therefore, that academic member’s attitudinal 
position be carefully considered prior to introducing such staff 
members to other stages of awareness and development. In this way 
it might be possible to overcome many of the concerns which 
academic staff currently express and to enable them to deal with the 
dilemmas they experience.  
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APPLYING ETHNOGOGY TO PROBLEMS  

When the problems discussed earlier are viewed from the 
standpoint of the ethnogogical schema presented above, they either 
do not pose dilemmas or such dilemmas are able to be quickly 
resolved in the light of available experience and information. For 
instance, when faculty members question:  

(Problem 1) should they alter their styles of speaking? Their 
background in the field of the dynamics of language 
communication in a cross cultural setting would enable them to 
cope with this issue.  

(Problems 2 & 3) When faculty members question should they alter 
their styles of teaching? or should they alter their styles of 
assessing? Then their background in the field of understanding the 
cross cultural perspectives of course presentation and assessment 
would enable them to cope with this issue.  

(Problems 4 & 5) When faculty members question should they 
adjust their course requirements? or should they change the content 
of their courses? Then their background in the field of 
understanding the relevance of cross culturalism to curriculum 
design would enable them to cope with this issue.  

(Problem 6) When faculty members question should they give 
greater assistance to international students? Then their background 
in the field of understanding how cross cultural sensitivity, 
tolerance and acceptance develop in a multicultural setting and 
how teachers may develop attitudinal change towards their 
students would enable them to cope with this issue  

Likewise, it is possible to trace the academics’ level of 
attitudinal change by plotting their reactions to problems on the 
Bennett/Phillips table of progressive development. Initially, the 
faculty member may not perceive that there is any need to alter 
their styles of speaking when teaching international students. Such 
an attitude would represent the academics’ unawareness of 
problems and would lead to an unwillingness to change because of 
lack of experience and/or knowledge.  

The next stage of development would be observable if the 
academics have been made aware of the problems international 
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students are having, either through their inability to understand 
their teachers, or their failure to pass the examinations, but still 
refuse to make any changes. This would represent the academics’ 
ethnocentric concerns and would result in their complete 
unwillingness to change anything for fear of disturbing norms and 
standards.  

The next level of development would be observable should the 
faculty member be willing to make certain changes but only 
because every student has the same problems. This level represent 
the academics’ general awareness of problems, but such reactions 
have little to do with cross cultural sensitivity or awareness. This 
type of change is further observable when the academic is willing 
to change, or willing to change within the bounds of university 
expectations. This level of change is based on the academics’ 
intuitive, or informed response.  

Gradually the faculty member develops sufficiently so that 
cross cultural considerations begin to make a difference. Bennett 
refers to this level of change as an Adaptation to Differences.52 This 
level of change has been described here as the academics’ 
organisational response, or their willingness to make fundamental 
changes without fear of losing the value of what is changed.  

Finally, the academics reach the ultimate level of response to 
cross cultural difference when they demonstrate a complete 
willingness to make all types of changes because of cross cultural 
knowledge and a realisation that such changes will not effect the 
essential quality of the university award. This level of awareness is 
based on the academics’ awareness of different education and 
cultural systems.  

CONCLUSION  

The process of assisting faculty to develop cross cultural 
sensitivity and also to improve the quality of their teaching needs to 
be seen as a progressive experience. Progressive faculty 
development53 of this nature would, therefore, take account of the 
faculty members’ current approach to teaching and attitudinal 
position with respect to cross cultural students and then gradually 
introduce them to other stages of awareness and development.  

From the discussion presented here it is apparent that, apart 
from the commendable work being undertaken in international 
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student assistance and curriculum design in various universities, in 
order for any university’s response to cross cultural and 
international students to be fully successful, universities also need 
to focus their efforts on faculty development so that they might 
more adequately respond to and teach the new student body.  
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